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ABSTRACT
This action research project (ARP) is an analysis of my practice of becoming a teacher based on
the educational classes I underwent in the Masters of Education Program at Western Oregon
University. I analyzed my planning, instruction, and assessment data from my student teaching
placement. I aligned my research with the Interstate Teacher Assessment and Support
Consortium (InTASC) standards. In this ARP I attempted to analyze the implementation of
Culturally Responsive Pedagogy in an 8th-Grade US History Classroom. A secondary research
goal was to determine if my use of technology in the classroom enhanced student learning. My
findings suggest that Cultural Responsive teaching alone is insufficient as a single teaching
principle. In simple terms, contrary to my initial assumption, being a culturally responsive
teacher requires using CRT as a tool in the toolbox of teaching, not the entire toolbox. In regards
to my use of technology in the classroom reflect similar findings. Technology use in the
classroom can be used to enhance student learning, but can not be solely relied upon as the only
means of instruction.
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Chapter 1
PHILOSOPHY OF TEACHING
I believe teachers cannot be the distributors of knowledge anymore. The age of the
teacher knowing everything and doling out information is gone. A teacher can be a captain of a
ship though, they can be wise and helpful, experienced and guiding. Students are inundated with
information every day. They need to know how to put it all in context and what that information
means to them. They do need to be taught how to use that information though. They need to
know what to do with the facts that are at the end of their fingertips. They need to be able to ask
questions and they need to be able to ask questions properly.
Today, Google has destroyed our textbooks. Wikipedia runs laps around an encyclopedia.
Microsoft Word made the dictionary extinct. The entirety of our world’s history, politics,
evolution, religion, art, and literature is in the hands of every one of our students. But it is in our
hands as well. I say all this because our students are living in a world that is vastly different than
the last 200 years of the American education system. Never before have students had the ease of
access to the level of information that they do now.
The ease of access is the key part here. While textbooks have always existed in the
classroom as the grand repositories of knowledge, there has been a reckoning against them.
Biased views, culturally irresponsive perspectives, and a railroaded timeline of history have
negatively impacted our youth and society. (Loewen, 1995) This brings me to my point, students
now have the power to disagree. Not just because they feel like it, but because they can shove a
phone in your face and show you why what you said is wrong, or why the textbook is wrong,
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either factually or morally. Students have always disagreed, they are children, middle schoolers,
teenagers. What our education system is facing is a population of students that are waking up to
the world around them when they are going into 6 grade instead of their freshman year of
th

college. The purpose of this paper is to determine how I implement Culturally Responsive
Practices in the classroom and does my use of technology in the classroom enhance student
learning?
WHERE DO I FIT IN?
I will proudly proclaim my place as a second career educator. I do this as an advocate for
myself because typically by the time an educator is 30 years old if they began college
immediately after high school and graduated at 22 years old, they have eight years of experience
already. I know I am not going to change the world, but I am a human being that has lived
outside of the world of education. If our student's only role models are teachers that have only
been teachers, how are they going to respect and learn about other parts of the society we all live
in? The answer to that is through their families, friends, neighbors, and communities. What is the
purpose of school if not to teach our students how to succeed in the “real” world? Are we not
faulting their education as we have created a fake bubble of reality that doesn’t represent the vast
diversity of the outside world?
Lack of diversity in staff is a problem larger than just their work experience. The average
teacher is a 47-year-old White woman, (Will, 2020) while our student population is shifting
yearly towards a majority population of students of color. (Wang Ke, 2020) As a white male, I
know I am perpetuating the disconnect between our students’ seeing teachers of color.
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TO TEACH IS TO HELP
Educators are here to help students succeed, help students learn, help them grow, and
help them be good citizens. We are not here to tell them how to do things, we cannot tell them
how to study, or tell them how to be smart, or tell them to be good people. We can show students
ways to do things, we can demonstrate, explain, and elaborate. When we do that, we are
transferring knowledge from one place to another based on our experiences, our expertise, and
our profession. Content and knowledge are not transferred straight into their brains; it falls short
before it is magically stored in our student’s heads. That is where good teachers come into play,
from our pedagogical skills we teach students how to learn and take that information into
themselves.
How do I help underrepresented students of color while avoiding the White Savior
Complex, defined by Colleen Murphy(2021) “The white savior complex is an ideology that is
acted upon when a white person, from a position of superiority, attempts to help or rescue a
BIPOC person or community.”. I think I do that by representing myself through open honesty.
Open honesty in regards to my lack of lived experiences as my students and honesty about
learning every day. These conversations are still new to me and I am working on myself to be
less awkward and more confident in the words I use. That awkwardness is a product of my
upbringing and culture. I have learned to grow with the times and acknowledge that being not
racist is not the same as being Anti-Racist. These conversations are particularly important in my
field of education in social studies.
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Social Studies could be defined as the investigation of humanity through various lenses
and perspectives. In this field, perspective leads the way. Whose perspective are you talking
about? What is their perspective of other people? Whose perspective are you as the teacher
choosing to share with the class? CRT uplifts our current students' learning methods to allow our
instruction to reach them better either through improved cultural translation, removing ingrained
cultural references, or creating ownership over their classrooms and education(Rucker, 2019).
Culturally Responsive Teaching opens up a lot of questions along the lines of, is my
curriculum representative of all my students? What is my classroom atmosphere like for each of
my students (Nganga, Kambutu, Scull, & Han, 2021)? The Oregon State Social Studies
Standards provide ample opportunities to implement curriculum to be more inclusive of all
participants in history is that all students, including White students, benefit as well. Our society
suffers when shared perspectives are not shared. A deliberate exclusion hidden behind excuses
about too much content to cover does not cut it.
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My Teaching Philosophy and the InTASC Standards
Using the framework within the Oregon Model Core Teaching Standards adopted from
InTASC Model Core Teaching Standards and Learning Progressions for Teachers, I can frame
my classroom goals to align with contemporary teaching practices. Setting a goal to fulfill the
requirements and best practices of all ten Model Core Teaching Standards is only setting myself
up for failure as a new inexperienced teacher.
Focusing my efforts on Standard #2: Learning Differences and Standard #8: Instructional
Strategies are two avenues toward the same destination of an effective inclusive classroom.
Using the framework found within these standards I can apply culturally responsive pedagogical
practices and fulfill state-identified and organized standards. By knowing my student’s
differences and lived experiences I can provide lessons that connect to their lives. Our
classrooms are not faraday cages from our technological world, even if some teachers attempt to
make it so with “No Technology” signs or “No Cell Phones” signs posted on the walls. The fears
of the Y2K era have been replaced with an annoyance and frustration focused on students’ cell
phones and social media. While Standard #8: Instructional Strategies does not explicitly mention
technology as an instructional strategy, it does state: “understands and uses a variety of
instructional strategies to encourage learners to develop deep understanding of content areas…”
(Council of Chief State School Officers, 2013) In other words, the instructional strategies in the
classroom must vary, and in the 21st century classroom with every student having a school
issued ipad, that variation comes in the form of technological resources.Technology is a part of
our culture now and students use technology in different and specific ways.
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Ignoring the potential and invasiveness of technology could create an adversarial
experience in the classroom. If the teacher wins and student technology is banned from the
classroom, that creates a safe space for the teacher but not the students. A teacher that embraces
technology use gives structure to a powerful device. Where are students to learn how to use
technology and appropriate uses of technology if not in the classroom? Understanding
technology as a tool for human use instead of only a tool of communication will benefit our
students their entire lives.
Combining the goals of culturally differentiated instruction based on a digital
instructional strategy opens the doors of connecting to and relating to our students in a manner
that is familiar to them and comfortable to them. All of our students have online lives that are
either intertwined with their real lives or separated from their “real life” experiences. School is a
great meeting place for our community, and technology has to be used as a vessel for these
conversations as well as a medium for instructing our children.
My specified research focus goals will be to reflect and improve on specific lesson plan
objectives that address cultural and racial differences in my students. This is intended to address
deficiencies I have in a typical lesson plan I would put together for my social studies classes.
Through introspection and trial and error I intend to demonstrate student academic growth
through improved content instruction. The instructional strategies I use will be heavily founded
on a digital learning management system in the form of a digital classroom. A focused goal will
be an increase in different delivery methods of content as well as assessment methods that
students feel comfortable with. The intended end goal is to provide more to the students digitally
than just a way to save paper.
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Chapter 2
LITERATURE REVIEW
Purpose and Objectives for the Literature Review
The purpose of this review of research is to identify effective teaching practices, research,
and the growth of those practices over the years. A primary avenue of research I focused on was
Culturally Relevant Pedagogy and Culturally Responsive Teaching. Both models, the former
being the basis of the latter, as a foundational educational technique resonated with me and have
become the definition to me of what a good teacher should be. Through research into this
practice, there is clear evidence of its success and the necessity of a redefinition of how all our
students are taught. Other areas of focus I researched were High Leverage Practices, specifically
Modeling, Classroom Routines, and Small Group Lessons. And finally, as a focus on my
practice, I researched solutions to 21st-century issues in a Social Studies classroom. As my
endorsement area is Social Studies the necessity to highlight best practices in a discipline that
relies on a historic context in a relatable manner is challenging.
This literature review will address my knowledge as a foundation for my teaching goals
and skills. I especially looked for research that described effective strategies for each area and
gave examples of how it might work in a classroom. The application of this research was an
essential part of building my knowledge base for this project. I found through this research I
further identified personal goals and solidified pedagogical techniques to apply in the classroom.
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Procedure of Literature Review
I selected literature for this research through a combination of prior exposure from my
classes on Culturally Responsive Pedagogy and an investigation of prior research found in
EBSCOhost’s education portfolio. The research from my prior classes includes a wider range of
foundational aspects of Culturally Responsive Pedagogy. A search for Culturally Responsive
Teaching on EBSCOhost returned 963 Academic Journals and 626 Reports. To narrow my
results to more applicable boundaries I only included research from the last six-year. This
returned 556 Academic Journals and 312 Reports. Using the search terms, “Culturally
Responsive Teaching”, “middle or high school”, and “social studies” without a year requirement
returned 21 Academic Journals and 13 Reports. This criterion is what led to the majority of my
investigation.
To select research on High Leverage Practices, I identified modeling, classroom routines,
and small group lessons as my focus. That identification was determined through collaboration
between myself and my cooperative teacher in determining methods that we were able to
demonstrate as successful.
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EFFECTIVE TEACHING IN A POST-COVID 21ST CENTURY CLASSROOM
As educators, we have little power to make dynamic changes in the world around us in
the short term. Of course, we have a great influence on the interactions of our students in the
classroom. But making connections or consoling a student does not influence the political
atmosphere of America. Gloria Ladsen-Billings talks about being here for the hard reset to save
our culture. (Ladsen-Billings, 2021) She focuses this “hard reset” on African American students
and students of color in our school. Highlighting the disparities between students of color and
white students Ladsen-Billings (2021) states:
“If we consider what normal has been for Black children, it is easy to see why “getting
back to normal” does not seem like a good idea. Black children have lower achievement
performance (as measured by standardized tests), are more likely to have less
experienced or under-prepared teachers, suffer disproportionately from school discipline
policies, have less access to advanced courses, and are less likely to be selected for gifted
and talented classes, be assigned to special education, and experience grade-level
retention”(p.69)
In other words, the Hard Reset in education that Ladsen-Billings is talking about is the
opportunity for positive change presented to the field of education coming out of this pandemic,
and the mass exodus to distance learning in the 2020 school year. Further evidence from
Ladsen-Billing (2021) states why returning to normal is not a preferred option for our students.
“The results of these categorical inequalities indicate that Black students receive at least
one suspension 3.4 times more than their White counterparts. They receive multiple
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suspensions 5.8 times more than White students. Black students receive in-school
suspensions 3.2 times more than White students and are placed in special education 1.1
times more often than white students. White students are placed in gifted and talented
education classes or programs 3.2 times more than Black children and in Advanced
Placement (AP) courses 2.3 times more than Black children. Black students have retained
a grade 2.2 times more often than white students.” (p.69)
In other words, our students of color are targeted more with punishments, placed into
special education programs more often, miss out on advanced placement, and are held back more
than their White peers.
Through the research gathered in this Literature review, I will be presenting evidence that
demonstrates effective culturally relevant pedagogy and how effective modeling, small group
discussions, and classroom routines can be essential tools in a successful classroom. A third final
theme focused on successful Social Studies practices in today’s classrooms will demonstrate my
understanding of best practices that align Culturally Relevant Pedagogy and Social Studies.
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Research
Gloria Ladsen-Billings (1995) defines Culturally Relevant Teaching as meeting “three
criteria: an ability to develop students academically, a willingness to nurture and support cultural
competence, and the development of a sociopolitical or critical consciousness” (p. 483). In other
words, the combination of academic scaffolding, cultural awareness and desire to include that
culture in the classroom, and an awareness of greater social issues are the foundational aspect of
being a culturally relevant teacher. The research methods incorporated in Ladsen-Billing's
three-year project began with community involvement and school administrators recommending
teachers that were recognized for their success with students of color. Ladsen Billings (1995)
chose nine teachers to focus her study on, composed of five African American women and three
White.
Having both parents and administration agree on the teacher’s success demonstrates just
how much of an impact the teachers are having. What this research focuses on is classifying the
teachers’ actions and interactions with their students and creating a teaching strategy out of those
traits and attributes. It also shows the difficulties in culturally relevant pedagogy, it is not just a
new technique to try out in the classroom. It is a mindset and cultural shift required from the
teacher.
The recipe from Gloria Ladsen-Billings (1995) to be a culturally relevant teacher
involves a plethora of personal characteristics and actions. High expectations, flexibility, and a
sense of community are three basic tenets of effective instructional methods. With just those
three basic ideas a classroom of critical thinkers can emerge as supportive thinkers that grow and
learn together.
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The critical work of Ladsen-Billing laid the foundations down for Geneva Gay’s
expansion of the original theory into the more multicultural theory of Culturally Responsive
Pedagogy. Culturally Responsive Pedagogy uses the perspectives of ethnically diverse students
and their experiences as the conduit between them and effective teaching. (Gay, 2002,)
Responsive to student identities, this theory elevates the students from just another student, to
being individually worthy and requiring content that reflects the identities of the students in the
classroom to be successful. Culturally Relevant and Culturally Responsive Pedagogy share the
same space as each other but the differences between Cultural Relevant teaching being just good
teaching, to a more curriculum-based shift allows Culturally Responsive Pedagogy to become a
more radical necessary change in our schools.
Culturally Responsive Teaching is a great example of advocacy for students and change
in our culture, Gay (2002) explains:
“This mandate for change is both simple and profound. It is simple because it
demands for ethnically different students that which is already being done for
many middle-class, European American students—that is, the right to grapple
with learning challenges from the point of strength and relevance found in their
own cultural frames of reference. It is profound because, to date, U.S. education
has not been very culturally responsive to ethnically diverse students” (p.9).
What Gay is saying in this quoute is that the american educational system has hitorically
been designed to support the dominate white culture of America. The cultural and ethnic
minority group is The United States have a hard time assimilating to the dominate White culture.
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Our school system is a reflection of the dominate culture in America and therefore not designed
to directly benefit our students of color.
Student opportunity gaps between Black students and White students have been
measured to show that Black students face suspensions 1.5 times more than their white peers.
Their White peers are 1.7 times more likely to be placed in Gifted and Talented programs and 1.3
times more likely to be enrolled in an AP level course. (Shores, 2019) The metrics are not
unfamiliar to those in the education field. What Shores’ research determined though is the
greatly increased responsibility of school policy in these racial discrepancies.
While the achievement gaps between Black and White students often reflect
socioeconomic differences between Black and White families in the community and therefore
sometimes can be explained by means outside of the school walls, disciplinary gaps between
Black and White students are fully in the hands of school policy. (Shores, 2019)
In districts where Black students are worse off socioeconomically, they are more likely to
face discipline, be held back in grade, placed into special education programs, and less likely to
be placed into AP or Talented and Gifted Programs. (Shores, 2019) Furthermore, school
suspensions predict the increased likelihood of unemployment and incarceration. (Okonofua,
Paunesku, & Walton, 2016)
One teacher-based solution to reduce suspension and increase a more empathetic
classroom environment successfully reduced year-long suspension rates in five middle schools in
three districts from 9.6 % to 4.8 %. This approach replaced a punitive response to classroom
disruption with an empathetic approach towards the student. Students reported increased respect
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towards these teachers that employed this approach as well. (Okonofua, Paunesku, & Walton,
2016)
A driving theory that aligns with much of what culturally relevant pedagogy and
multicultural education state are the ideas that students grow in situations of discomfort. Students
grow when they identify information that does not align with their previously held beliefs.
(Sapon-Shevin, 2019) Inclusivity techniques that Sapon-Sevin depicts in focused on LGBTQ
students to create a safe classroom for all students.
The language used in the classroom can determine if students feel safe or not. It is up to
the teacher to set the standard and address inappropriate language used immediately. Allowing
students to say provocative statements out loud toward other students without immediate rebuttal
portrays to another student that language like that is acceptable(Sapon-Shevin, 2019).
Furthermore, addressing problematic language immediately shows that action has occurred to
establish a safe space for all students. Allowing private discussion can create situations that are
perceived as if there are no consequences for hateful language. (Sapon-Shevin, 2019)
It would be unjust to the authors and participants in these research studies and articles if I
did not include direct research on my place within these frameworks. 84% of educators are white
and student demographic populations are trending upwards for students of color and downwards
for White students. (Laca, Diamond, & Velazquez, 2020 A core reflection I’ve come across is the
acknowledgment of Whiteness. Sensoy (2017) specifies that Whiteness can be explained through
the assumption that all people share inherently similar experiences, have access to the same
resources, and experience the same basic rights. That assumption being prevalent in White
culture creates the racism that comes inherently with American culture. Furthermore, Sensoy
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(2017) addresses that White people are the only race that feels as if being white has no meaning
and is outside of the discussion of race.
Bringing these ideas back into the classroom, James Banks (2019) breaks down how the
use of multicultural education can occur in the classroom. The four approaches to Multicultural
education are Contributions, Additives, Transformation, and Social Action Approach. (Banks &
Banks, 2019) These levels scale-up towards a full revamp of the classroom atmosphere and
curriculum. The Contributions and Additives approaches reflect typical classrooms of the last
few decades. These two approaches add examples of people of color into the already established
curriculum, an example would be Harriet Tubman. The curriculum generally stays the same but
people of color’s contributions to the mainstream narrative are added. (Banks & Banks, 2019)
Where Banks sees real progress happing in the classroom is the Transformation and
Social Action Approach. The transformation approach adds multiple perspective views of the
curriculum, instead of a singular mainstream narrative. (Banks & Banks, 2019) Students learn
better, participate more, and are much more motivated in school when the curriculum reflects
their lived experiences and culture. (Banks & Banks, 2019) The final level of Banks’s
Multicultural Education is the Social Action Approach.
This final stage takes the typical classroom education experience and pushes that
education out into the community. Instead of only learning about the Civil Rights movement of
the 1960s, students would identify and engage with civil rights issues in their communities.
(Banks & Banks, 2019) The Social Action Approach promotes and requires a high level of
student engagement and community involvement.
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For equitable best practices in a leadership capacity, Galloway (2017) expresses the
necessity to shift from the deficit definition of individuals' poor socialization practices towards
an “equity lens” that focuses on societal and systemic issues that continue inequalities in our
society and our schools. These best practices address societal issues directly in the classroom
including racism, classism, anti-LGBTQ rhetoric, discrimination, and bullying, to create a safe
and welcoming school culture. (Galloway & M, 2017)
Increased classroom success can be attributed to differentiated instruction for every
student and modeling positive behavior as an educator. (Galloway & M, 2017) Additionally, the
commitment to collaborate with families and the community demonstrates the leadership skills
specifically through positive two-way communication that encourages a best practice that grows
to understand the diversity found in the classroom.
Justice Oriented High-Leverage Practices are a shift from the focus on an individual’s
perceived deficiencies in the classroom and address societal inequalities in education. (Bartom,
Tan, & Birminingham, 2020) These high-level practice revolves closely around Banks' (2019)
Multicultural Education technique of the Social Action Approach. Bartom’s (2020) research
determines that the community perspective grown out of the class to extend to the student’s
home lives and culture is critical.
The methodology of these Bartom’s (2020) Justice Oriented High Leverage Practices
begins with the recognition of students’ lives and providing agency of their lived experience.
Once acknowledged the teacher can transform classroom discussions, language, and lessons into
a more equitable environment to address and engage the students directly. Finally, in a
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summation teachers can reframe and re-present original lessons in a more justice-oriented
manner. (Bartom, Tan, & Birminingham, 2020)
Students learn best when they are involved in the learning process. Inquiry, investigation,
collaboration, and peer-to-peer communication resonate with the act of learning with students in
a manner that transform a student into a lifelong learner. Giving students choices and therefore
control over their education discourages the natural rebellion of a child against the authority
figure. (Thomas, 2015)
The deeper explanations of new content to students versus pure teacher-directed
instruction at the appropriate moments in a lesson is critical to further student understanding.
While emphasizing each step in a scaffolded lesson shows the importance of lesson markers that
can create connections between the small steps of the lesson toward the central focus of the
lesson as a whole. (Stickler & Sykes, 2016) To ensure proper understanding of the small concept
to the whole, teachers must know the student’s prior knowledge of the subject and their present
level of understanding of the content. The connection between the student's present
understanding of the content and the explanations given by the teacher further promotes a
student’s reasoning to reach the intended goals of the teacher. (Stickler & Sykes, 2016)
Daily routine as a core classroom management practice is an essential piece to a
successful classroom learning environment. Through maintaining order and time management
classroom routines have a direct impact on social and emotional growth, reducing behavior
issues and promoting student motivation. The success of routines creates a less stressful
environment for students by eliminating the unknown and limiting interruption in the flow of
instruction. (Lester, Allanson, & Notar, 2017)
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In the 21 century school, the social studies classroom is where foundational change must
st

occur to combat racism in our communities and nation. (Martell & Stevens, 2017) To create a
classroom curriculum that can address racial inequalities the teacher has to have created their
“own positive racial identity” (p.258). In other words, the teacher must be confident enough in
their own racial identity before being able to have the conversation about race in the classroom
context. Therefore the teacher can develop students’ positive self-identity only after the teacher
has solidified their own. Academic success with students of color comes with specific lesson
plans that explicitly connect content with race, racial inequalities, and their communities.
(Martell & Stevens, 2017)
As social studies teachers in America, we are in a unique position to teach the same
lesson from a multitude of diverse perspectives. In the case of describing citizenship, something
that itself holds deep meaning to different cultures in the United States, academic success for a
diverse population can be reliant on challenging the “normative notions of citizenship”. (Jaffee,
2016) A recurring theme for success in the classroom is the connection between the students to
the content. That connection starts when a teacher can meet students at their level, then build up
knowledge from there. (Jaffee, 2016)
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Conclusion
The field of education is full of culturally relevant and culturally responsive pedagogical
research that highlights the success teachers have with it. Which leads to the question of if there
is all this success why are there drastic achievement and disciplinary gaps with our students of
color? One possible explanation is the hesitation of the administration to commit to the full
revamp of the curriculum to address these issues and practice complete culturally responsive
teaching. Another possible explanation could be that systemic racism is so ingrained in our
culture that we are just at the very beginning of a culture shift to meet those goals. I am more
inclined to believe that we are in the midst of a culture shift in our communities and our schools.
This is evident by the hostile backlash against the implementation of these practices. With the
rise of “progressive” movements like Black Lives Matter, Metoo, and LGTQ+ Rights, I believe
we are in the midst of a “modern-day” civil rights movement. Just like the civil rights movement
of the 20 century, White American backlash is prevalent. It is up to the modern educator to
th

continue to push our society forward as a nation that promotes inclusivity and acceptance of all
its citizens. The research is there already, but the implementation of it across all of our school
districts is the barrier that we must overcome.
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Chapter 3
Research Methods
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teaching standards, teacher artifacts, and
student artifacts as a means of data collection. I will begin with a review of action research
principles to establish the foundation for this study’s method of inquiry. Second, I will review the
choices and purposes of data collection that helped to highlight my instruction and means for
searching for improvement. Third, I will detail my context for the study, methods of data
collection protocols, maintaining credibility and trustworthiness of the data, and acknowledge
my limitations as a researcher. Finally, I will present the procedures used for studying my
practice, while providing data and analysis that speaks to adaptations and adjustments made to
my instruction as I implanted this study.
Research Questions

My focus for this research was the implementation of culturally responsive teaching in
the classroom. Specifically, I examined levels of culturally responsive pedagogy that goals
beyond the novelty implementation of a historic person. Researching the critical aspect of
creating a positive learning environment for all students is a teacher priority. This focus aligned
with the following INTASC Standards for teacher professional development. Additionally, I
considered how studying my practice in line with INTASC Standards could improve my
instruction and therefore, student learning. My purpose for this study was to solidify an
introspective journey of my burgeoning pedagogical practices. The research question (s) for this
study were:
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1. How do I implement Cultrually Responsive Pedagogy practices in the classroom?
Data gathered from a focus on this question was used to test the effects of explicit
Culturally Responsive content in the lesson planning phase of instruction.
2. How can technology in the classroom be used as an enhancement to education and
not just a replacement for paper worksheets? Data gathered from this question was
used to display successful resources and critique standalone digital replacement
methods.
INTASC Standards

Standards are an attempt to increase success, productivity, and growth across the board
with research-based methods. INTASC Standards are an iteration of those best practices in the
field of education. In an effort to shift the focus out of the textbook, INTASC Standards promote
an active invested relationship towards mutual growth and learning in the classroom. Working
within the frameworks of an ever-changing social and cultural environment these standards
reinforce teaching the whole child. Standard #1 sets the pace by “recognizing that patterns of
learning and development vary individually within and across the cognitive, linguistic, social,
emotional, and physical areas…” (Council of Chief State School Officers, 2013) as the focus in
educating our students in the manner that they will be most likely to succeed.
INTASC Standard #8 leaves room for interpretation in a technology-based 21st-century
learning environment that is more than welcome. Varying instruction through classroom routines
and differentiated instruction methods is a requirement when instructing today's learners. The
consistent fight to maintain student attention against their smartphones requires instructional
judo methods to keep up with the demand for attention. Technology-based instructional
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strategies are grounded in the familiarity students have with technology. Implementing these
strategies effectively also requires a consistent search for new digital resources. While students
would rather spend time browsing the latest viral video clip or trending hashtag, teachers must
find the most up-to-date technology aids, platforms, websites, applications, or media.

Methods and Procedures

Because my purpose was to determine the level of Culturally Responsive Pedagogy in
my lessons and if technology enhanced student learning while aligning those questions with the
INTASC professional standards, it was important to choose a method that could account for both
what the standards are for teachers and how I was paying attention to my practice through data
collection to improve it. Accordingly, this study was designed as an action research study. The
efficiency in action research projects is their foundation in identifying growth solutions at the
local level.
Any skill level of educator can benefit from action research. The beginner is still
establishing their teaching style and is thus still absorbing and conglomerating different teaching
techniques that they prefer. Pre-Service teachers benefit because their teaching philosophy is still
in the bang two rocks together stage. The self-reflection aspect enables new teachers to define
the skills they want to have in the classroom. The Tenured educator can present the methods that
they use in an effective classroom in a science-based presentable manner. They can engage with
students and educators to identify where previously successful instructional strategies are falling
short. Action research allows for the continuation of pedagogy to develop within your local
school in a manner that is accessible, quantifiable, and effective.
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Data Collection

The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning,(Gebhard, 2005) which represents the application of the action research results.
Data collection in an action research project typically is related to the topic or issues and
provides answers pertinent to the research questions. As Padak and Padak (1994) observed,
“Any information that can help you answer your questions is data” (page #).
Therefore, I used a variety of data collection tools related to my topic to ensure the
validity of my results. Furthermore, I adhered to the following four characteristics in determining
the data I would collect for my study, 1) anonymity of students, 2) comparison in data collection
was built in so that the results could be judged against themselves both before and after the
intervention period, 3) aspects of performance to be examined were identified before data
collection so that the information was relevant and connected to the research questions, and 4) a
variety of data was collected so that different aspects of the topic could be brought to light.By
focusing on data in connection to my research questions, my attention turned to other pieces of
data that emerged in relation to my questions. These emergent data pieces were included as part
of the study as they had relevance to my research questions.
Because my research questions focus on Culturally Relevant Pedagogy in a 21st-century
classroom I chose to collect data that would provide information about how my practice and the
interventions I identified aligned with the research topic. The types of data I chose to collect are
described next.
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First Type of Data Collected

The primary source of data for this research study will the section of my lesson plan
template label “Student Funds of Knowledge” and “How have you addressed the needs of
diverse learners?”. The lesson plan template I used was provided by Western Oregon Univerity
and aligns with the requirements for EdTPA. This will demonstrate current levels of culturally
responsive content and techniques as well as predictions of outcomes. My ability to explicitly
implement content that is intended to be culturally responsive will be a focus of this data type. A
complete lesson plan will address the needs of diverse learners with varied backgrounds.

Second Type of Data Collected

Student assessments will be a secondary source of data for this research. In conjunction
with the lessons, the student’s assessments should demonstrate if the content and lessons are
achieving their learning targets. Digital assignments allow for ease of access to student-submitted
data and categorization of them. Student assessments can demonstrate a variety of student
comprehension depending on how questions are worded or phrased.

Third Type of Data Collected

The final data type will be field notes in the form of a journal. Notes will include
preliminary ideas on the lesson prior to instruction and post-lesson notes on the outcome of that
lesson. These notes will allow me to demonstrate my intentions with the lesson and areas that I
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can identify as lacking in the specific goals I am attempting to produce. Field notes allow for
abstract thoughts to be quantified in a manner that is beneficial in producing positive progress in
lesson planning and class instruction.

Context of the Study
My placement is in a small rural community outside of Salem Oregon. The community
around the school is primarily rural with a small urban city center. Three elementary schools feed
into one middle school and one high school; there is also one alternative 11-12th grade school.
There are about 700 students at my placement school and 77% are White, and the next highest
ethnicity is 12% Hispanic/Latino. The school has 46% economically disadvantaged students
enrolled. My placement school has about 35 teachers total with two teachers per grade per core
subject. The school is composed of grade-level houses where teachers collaborate with their
grade-level PLCs that are conducted every Tuesday immediately following the end of classes.
There are five 70-minute periods a day. There is only one 8th grade social studies class, which is
my placement. The students have science for one half of the year and social studies for the other
half. On a normal day as a student teacher, I am usually observing for the first three periods and
then instruct the fourth period of the day.
My classroom has between 20 and 30 students in each of its four classes. The students in
the class are primarily white low to middle-class 13-year-olds. There are about 3-6 students on
504 plans per class and about 2-3 students on Individual Education Plans in each class. There are
no English Language Learners in my class. Each class only has a small population of students of
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color, at most five or six students. Some classes do not have any students of color which reflects
the greater community around the school.
Participants
Because this study was designed using an action research approach, the main participant
in the study is me, as the teacher. To lend credibility to the results I will share from the self-study
of my practice, it is important to describe my role in the classroom where I teach. In this section,
I will focus on describing my classroom and my role as a teacher. I have been placed in my
current student teaching position since the fourth week of school. The school term is ten weeks.
We are currently in the second term of the school year where students have switched from
8th-grade science class to 8th grade US History. While observing, I work with students
individually and generally work as a classroom aide. This method works well as I am growing
relationships with all the students in my class. After the first three periods of the day, I take over
as primary teacher and teach the last lesson of the day. I have led the lesson in other periods and
have taken over for full-day lessons on occasion. I am not assisting in the lesson planning of the
daily lessons except for lessons and student teaching time designated for my program. When
creating my lessons, I match the style and rhythm of my cooperative teacher.
My teaching experience begins with my student teaching placement. Being my first time
in a classroom that of my placement I needed to mimic the style of my cooperative teacher due to
not having that prior classroom experience. I have supplemented my student teaching time with
substitute teaching in the neighboring larger school district. While substitute teaching, I have
experienced a wide variety of grade levels and schools. From economically disadvantaged
schools and students to high-income schools and communities. Schools that reflect my
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placement schools primarily white student population to minority white classrooms. This spread
of experience has greatly benefited my classroom management skills and grown my knowledge
of different classroom environments.
How I Studied My Teaching
My research project intends to gauge the levels of culturally responsive teaching practices
in my lessons and the if the use of technology enhances student learning; Fields notes,
assessments, and focused reviews of my lessons will be the primary measurements of success. A
preassessment of my practices will begin with two weeks of full-time instruction before spring
break. The primary focus is on lesson plans I will conduct an audit on my lesson before
instruction. This audit will be in the form of notes and expectations. Lessons will be in direct
comparison with each other through a linear progression over time. I will attempt to identify
areas that I expect students to either succeed or struggle with. After the lesson, I will review my
initial lesson plan and notate changes that I made throughout the lesson and any other notes
appropriate.
My lesson assessments are typically digital google document files that allow. These
assessments will have a similar audit as the lesson plan. I will determine areas of the assessment
that I expect to “go well” and areas that I think students may struggle with. I will also implement
increased feedback to the students on these assessments. The goal is to see my intentions for the
lesson plan reflected in the assessments. Summative assessments submitted by the students will
demonstrate how students respond to the gradual increase in culturally responsive lessons.
The field notes will be the glue that holds my procedures together. These notes will be
based on the ideas of data triangulation and assist in the “use of multiple data sources to achieve
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a range of contextual data” (Frey, 2018) These notes will primarily be conducted after the lesson
is complete. My field notes will be a review of the overall day's lesson after four periods of
instruction. While notes through the lesson and between classes would be preferred, the reality of
teaching would prevent having the time to do that. Notes after four periods will allow for a
bigger picture of the day's lesson to be presented. Changes made throughout the day to the
format of the lesson are essential for developing successful teaching skills. Annotating how the
different class attitudes respond to the lesson is vital in designing lessons that can reach the full
spectrum of students. A day's summative notes will inform me of the successes and the failures
in my teaching methods and materials.

Chapter 4
PRESENTATION AND DISCUSSION OF LESSON DATA
The qualitative data recorded from this study of my teaching practices demonstrate a
culmination of my teachings from Western Oregon University’s Master of Art Teaching
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Program. With my endorsement and area of study being Social Studies, this research mirrors the
self-reflection required to become a successful educator in a field of constant fluctuation. From
the data I gathered in my research I attempted to answer two main questions.
1. Did my lesson plans reflect Culturally Responsive Pedagogical practices or
improvements over time?
Through analyzing lesson plans, post-lesson notes, and EdTPA commentary, I will
attempt to observe the intentional use of Culturally Responsive Pedagogical practices and
change over time. Two subcategories of data I will examine are:
A. Did my lesson reflect the cultural makeup of my students including
their ethnic heritage and their social-cultural traits as 8th-grade
students?
B. Did my lessons and assessments display high expectations of my
students?
2. Did my use of technology in the classroom enhance my students learning or
was it used as a replacement for paper tools?
Looking at qualitative data of post-lesson notes, assessment techniques, and
samples from the technology used in the class I will attempt to gain insight into my use of
technology in the classroom.
Aligning my research with INTASC Standards allowed the framework that guided
my reflective research into my teaching practices. Starting with Standard #2 to shape my
first research question it states:
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Standard #2: Learning Differences: The teacher uses understanding of individual
differences and diverse cultures and communities to ensure inclusive learning
environments that enable each learner to meet high standards.
This standard mirrored my intentions in utilizing Culturally Responsive Teaching in the
classroom. From my experience in the Masters of Arts Teaching Program, this alignment
reaffirms that this avenue of research would examine contemporary best practices.
My second area of focus utilized INTASC Standard #8 stating:
Standard #8: Instructional Strategies: The teacher understands and uses a variety of instructional
strategies to encourage learners to develop a deep understanding of content areas and their
connections, and to build skills to apply knowledge in meaningful ways.
Using Standard #8 as a lens to focus on technology use in the classroom can encourage a
critical examination. In the 21st-century classroom, technology is already well established and
the novelty has worn off. Appropriate and effective use of technology as an everyday resource
instead of novelty is still a challenge though.
The presentation of my findings will be separated into two sections based on my two
research questions. While there is a crossover of data between the two focuses, the technological
side and the philosophical side of education, they perform two distinct functions that
complement each other in a successful classroom and are therefore worthy of analysis.
Data Analysis of Research Question 1
My first research question was, “Did my lesson plans reflect Culturally Responsive
Pedagogical practices or improvements over time?” To ensure this inquiry would follow and
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lead me to best practices in my teaching, INTASC Standard #2 provides that guidance in its
specifies on “understanding of individual differences and diverse cultures….that enable each
learner to meet high standards.” (CCSSO 2013) In other words every student has a different
home culture that fits into the larger culture of their community. Having high expectations for
every student prevents an implicit biases against students from the teacher.The data I gathered
for this research question should show explicit attempts at implementing these practices.
In the course of my practicum experience, the opportunities to implement my lessons
were sporadic and fit between my cooperative teachers' prior planned curriculum. To observe
changes over time my first data set establishes a workable baseline. A lesson I conducted early
in the term on the Declaration of Independence was my first opportunity to implement my
teaching practices.
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From Figure 1, two categories from the lesson planning template provided by Western
Oregon University will be used to capture the differentiated methods I used in these lessons. The
combination of the student's “funds of knowledge” and “needs of diverse learners” provided the
framework where I would implement Culturally Responsive Practices during my planning
process.
My students’ funds of knowledge(Figure 1a) on content were minimal in regards to the
new content provided in each class. In the case of this lesson, my assumption was that the
students would know that “Independence Day” was a patriotic American holiday. Another
assumption was that most students would know that it was the United States' independence from
Great Britain but not all. A final assumption was that most students would know that the
Declaration of Independence was an important document.
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To address the needs of my diverse students I implemented multiple differentiated
methods of instruction to ensure learners at different levels of comprehension skills are
addressed. This lesson’s structure is similar to most lessons with the mix of video, teacher-led
readings, and text-based readings for the students. What is missing from this section is an
explicit focus on addressing the needs of culturally diverse learners. An example of trying to
address the specific needs of students of color is incorporating content that reflects the students
lived experiences. This was a constant struggle to incorporate appropriate resources that
addressed this need, particularly due to the minimal number of students of color in the school. I
will address this issue in Chapter 5 specifically and during the analysis of each lesson that data
was used from.
To engage my students with a Primary Source document I was able to find and
implement an age-appropriate YouTube video(Figure 2c). This “hook” video was a cartoon
music video of the signing of the Declaration of Independence that provided context for the
lesson in an engaging way. “Knowing” my students guided my choice for this video. As
8th-grade students, they are “too cool” for many lesson hooks. This video was successful in
engaging the students for the duration of the video. The reason I believe this video was engaging
was due to its unconventional presentation style which was different enough from the typical
video we used in class.
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The demographic that I focused much of my lesson content towards, that I believed
would be the most successful and broadly reaching was age. The common cultural connection I
attempted to make was that of an 8th grader in the fast-paced technological age of 2022. While
less specific and targeted this proved beneficial in the classroom for most students. When the
level of engagement is informally measured by how many students in the class are not on their
phones or playing a game on their iPads, anything that holds their attention for a few minutes is a
success.
Looking at if this lesson pushed the students academically in its assessment portion I
believe that it did. This lesson introduced the new concept of a Primary Source to the students
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and through their assignment, they are asked to analyze the Declaration of Independence with
modern translations(Figure 3).

This lesson assessment introduced a new concept to students of comparing and
contrasting a primary source document with translated text. Some of my students performed this
task well while others struggled with this analysis. For those that struggled I attempted to assist
further while circulating the classroom and assisting with one-on-one instruction. According to
classic social cultural theorist Lev Vygotsky(1978), this firmly placed this lesson within my
overall class abilities within their Zone of Proximal Development(ZPD). The ZPD is the level of
content where students require a slight increase is teacher assistance to be successful in.
The next lesson I pulled data from was approximately one month after my first lesson on
the Declaration of Independence. For this lesson, the students were learning about the
Constitutional Convention of 1787 with a focus on the Three-Fifths Compromise. Another
Primary Source heavy lesson, this unit focused on the lead-up to the Civil War. By this time of
the term, my knowledge of the student’s capabilities and their individual strengths and
weaknesses was growing.
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In this lesson I followed the typical structure of a mix of videos and teacher-led readings,
students also recorded notes from a guided PowerPoint. In Figure 4 I lay out my differentiated
methods.

My assumption for this lesson regarding my student “funds of knowledge” was similar to
my previous lesson. I assumed the students would know that the Constitution gave us rights as
American citizens, but likely nothing more in-depth than that. From conversations with my
cooperative teacher, I confirmed that my 8th-grade students generally had no prior knowledge of
much of the content we were instructing. There were typically a few students that had a vague
knowledge of our content but usually only surface-level information.
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Figure 4(b) addresses the diverse needs of my students. In this section, I provided an
overview of the differentiated instruction methods I would be used to instruct my students.
Addressing my research question of implementing Culturally Responsive Teaching practices,
this lesson does not explicitly address those needs, specifically my students of color. This lesson
does differentiate learning from the dominant culture of the class. Like my lesson on the
Declaration of Independence, this lesson on the Constitutional Convention incorporates a “hook”
video (Figure 5) to engage the students.

The use of an engaging video is very effective for my students to frame the day's lesson
into a more “casual” presentation of information. In this case, it was a cartoon retelling of the
Constitutional Convention. Using resources like these in conjunction with a more formal
fact-filled resource complements the students learning well. Having the students actively
engaged in a video like Figure 5 has been a constant struggle. Unfortunately, finding resources

Culturally Responsive Teaching in 8th Grade Social Studies
43

like Figure 1(c) and Figure 5 are rare. My success in using these resources I would credit to my
effective search of online resources. Some key elements I look for in a video that engages 8th
grade students is length, tone, and visual quality. Videos must be short for a student to maintain a
students full attention, if there are not other attention grabbing activities like note requirements.
The tone of the video is probably the most important aspect. Is the video made for 13 year olds,
or is it made for 45 year olds? Visual quality is important, regardless of the content of the video,
if the quality is less than high definition, the students will be less likely to be engaged.
This lesson was primarily a note-taking lesson without a strong push toward high
expectations in the assessment portion of the lesson. The intent of this lesson was for students to
record data provided to them. The class standard for notetaking is fill in the blank sentence
frames.I found it difficult to push the students academically through bigger concept
synthesization. Therefore to ensure students are able to complete assignments in class, my
cooperative teacher implemented a guided note standard. I would consider success in this lesson
for student engagement and understanding of my learning targets, but as a lesson that
incorporates Culturally Responsive practices, I believe it fell short. Success in engaging 8th
graders in grabbing their attention and they demonstrated understanding of the learning targets.
Failure in explicitly targeting my students of color in reflecting their cultural backgrounds in the
classroom material provided.
The next three lessons I was able to plan and instruct for were consecutive. This
presented a better opportunity to implement lessons that branched out of the typical classroom
routine. As 8th grade Social Studies is a half-year course at my placement school, I had the
opportunity to teach these three lessons twice. The first of these lessons were focused on child
laborers during the Industrial Revolution. Like the two lessons covered already I was able to find

Culturally Responsive Teaching in 8th Grade Social Studies
44

an engaging video that covered this topic well. Unlike the first two videos I used, this video had
a much more investigative documentary theme. All three of these videos I’ve discussed so far I
had located through searches online. While I felt lucky with the educational videos I found, I do
credit my long experience with the internet as an “insider” advantage. From my observations in
the classroom, the online content my students use every day and their sense of humor in regard to
online content is similar enough to the online content that I viewed in middle school. I pinpoint
this to a generational advantage over educators that grew up pre-internet.
For this lesson, I implemented a hands-on factory simulation Activity. Half of the class
engaged in an overview of child labor using the video mentioned above and the second portion
of the lesson was the simulation. This was an ambitious activity as the students had not done
anything like it in social studies so far this year. For this lesson I expected the energy levels in
the class to skyrocket and was going to add a lot of stimuli into the classroom, for this reason, I
attempted to ensure that the accommodations also followed the shift in the lesson. (Figure 5)
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In Figure 6(a) I addressed the needs of my diverse learners for this lesson. My focus was
on students that may become overstimulated by the nature of the activity. There would be loud
music playing and yelling to simulate the noise in a factory. My intentions were to have students
that wanted to participate have their chance but not force students to participate and they could
sit out and watch if they preferred, this was intended for my students on IEPs or 504 plans.
Like my other lessons in this data set, I did not specify accommodations or reflective
material for my students of color. My choice to do this activity was determined by my belief it
would engage the students’ age level appropriately. The overall activity was a success and
student engagement was high. As the activity began my attention was solely focused became
narrowed on ensuring that the activity ran smoothly and was unable to track and engage students
that choose not to participate.
A side objective for this lesson was to see how my classroom management and lesson
planning aligned with a simulation activity. During the course of the day, I consulted with an
adjacent Behavior Specialist teacher regarding the levels of stimulus I was using in the lesson.
With their feedback, I adjusted the noise levels in an attempt to reduce the stimulus for some of
my students that may have reacted negatively.
The next lesson in the analysis will be in comparison with itself from the first term to the
second term as I taught the lesson twice. This lesson's focus was on immigration to the United
States during the Industrial Revolution. I was excited for this lesson as the first opportunity I saw
that could easily incorporate different ethnic minority groups as a part of the lesson.
While researching content for this lesson I came across information and online resources
for Ellis Island and Angel Island, the two main immigration points into the United States during
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the Industrial Revolution. In Figure 7 below, my connection to my students’ “Funds of
Knowledge” and addressing the needs of diverse learnings is lacking. In comparison, when I
retaught this lesson the second term I was able to articulate these sections better as my
knowledge of the student's “Funds of Knowledge” grew.
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These two lessons do a good job highlighting the improvements in my lesson
planning and articulating issues faced in my classroom when attempting to implement
Culturally Responsive practices. Using the resources I found for this lesson, I taught the
students about European immigrants entering the United States through Ellis Island and
Chinese immigrants through Angel Island. The lesson spent roughly 40% of the lesson
time on Ellis Island information and 60% of the time on Angel Island information. There
was a noticeable increase in information regarding Angel Island over Ellis Island. Angel
Island content included a 7-minute video, a long reading, and a short reading. In
comparison, the Ellis Island information only consisted of a single 5-minute video. They
both also shared a single-page comparison document.
Through the lens of Culturally Responsive Teaching practices and towards the
question of if I implemented it in my lessons, I’ve determined this lesson fell short of
meeting those requirements. In an attempt to take the focus off of European immigrants
and to widen the lens of our historical analysis of America, I found relevant content to
meet those goals. But I did not go any further to incorporate other minority ethnic groups
and design an assessment to push students further learning.
While the immigrants that traveled through Ellis Island reflected the ethnic
makeup of a majority of my students, I have one Asian student that might have shared
some cultural likeness to the Chinese Immigrants. My second majority demographic in
the class is Hispanic students. As a lesson about immigration into the United States, I saw
the lack of Hispanic representation as an issue and looked for solutions.
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In an attempt to include more of my students in seeing themselves in the lesson
material I was able to find a timelapse video displaying all countries of origin of
immigrants to the U.S. See Figure 9. This video at least gave representation to my
students that did not trace their lineage back to Europe. We stopped the video around the
year 1930, which during this time immigration to the U.S was primarily from Mexico.
For my Hispanic students, I believe this was an affirming visual representation.

Brief Summary of Research Question 1 Data
The analysis of my implementation of Culturally Responsive Teaching in my lessons has
illuminated issues in my planning process. Specific issues identified will be discussed in chapter
5. My implementation of Culturally Responsive practices specifically targeting my students of
color fell short. My implementation of Culturally Responsive practices for the majority of my
students was somewhat successful except for the continued push for high expectations out of my
students, something I will also go into more detail about in Chapter 5.
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Data Analysis of Research Question 2
My second research question was “Did my use of technology in the classroom enhance
my students learning or was it used as a replacement for paper tools?” Two subcategories that
presented from my main question were:
a. Did the digital resources used in the instruction of my lessons enhance student
learning or was it a replacement for paper versions?
b. Did the digital assessment tools used in my lessons enhance student learning
or were they used as a replacement for paper versions?
Using the framework of INTASC Standard #8 states: “The teacher understands and uses a
variety of instructional strategies to encourage learners to develop a deep understanding of
content areas and their connections, and to build skills to apply knowledge in meaningful ways.”
(CCSSO 2013) In a classroom with one-to-one technology, the varied instruction of the lessons
consisted of different online resources and materials to present the information of the day. While
this allows greater freedom in choosing which resources to use in the classroom it also presents a
daunting task of finding appropriate resources for each lesson.
Figure 10 below is an example of a typical lesson landing page on the digital learning
management system Canvas. As this course does not have a designated curriculum, it was up to
my cooperative teacher and myself to find all course material online. The digital nature of the
classroom worked well for this. All students are provided with an iPad to use during their time at
school. If a student needs to do work online at home, they are allowed to check out a
Chromebook.
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The lessons typicaly follow a familiar format to the students from day to day. This routine
proves successful as the students know what to expect and there isn’t much time loss having to
teach students different instruction methods each class. Figure 10 provides a good example of the
daily routine. That routine being entry task, recap of previous days lesson, introduce new
content, Teacher-led reading, video, discussion, video, discussion. Other lessons follow similar
routines like video, teacher-led reading, video, and assessment. This format allows for great
control over the material presented to the students and in which order. Maintaining student
attention is the primary hurdle in this format. If a video is too long, over 5 minutes, then I would
pause the video at important parts for class discussion, typically recapping the information or
trying to relate the information to the students lives. If there are multiple videos, I would like to
show the students they need to be broken up between readings or discussions between them.
In Figure 10(c) and 10(d), there are links to a website called Padlet. This is a digital
sticky board that the students can type their responses into. This worked very well in some
classes and less well in other classes. The classes that this method succeeded in were also classes
that participated in verbal discussions. In comparison to a verbal question to the class as a
discussion prompt and a digital question to the class for a text response,, they both had their
merits.
The use of Padlet was overall a great benefit because it gave the students processing time
to get their thoughts together and allowed for anonymous submissions that many students prefer
when providing their opinions to the whole class. In Figure 11 you can see an example of one of
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the Padlet questions and some responses for this lesson. I pulled this data after the lesson had
concluded and the original responses were erased.

Figure 11 also demonstrates an issue with anonymous postings from the students.
Students began posting memes and spammed random words or letters in the comment sections.
While not a debilitating issue, allowing the student to submit anonymous comments requires
teacher moderation of the website. I found myself having to delete a multitude of inappropriate
comments. As my instruction was sporadic and therefore my use of resources sometimes differed
from my cooperative teacher's online resources, I found that students were receptive to the
updated resources . In this case, the students had used Padlet once before and my cooperative
teacher ran into the same issue of inappropriate comments. When I implemented this tool I added
moderation features to my questions, like requiring approval for each comment. My cooperative
teacher did not know about this feature and resorted to verbal class management techniques in an
attempt to quell the inappropriate comments.
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What I discovered through my research was that the use of technology for presenting
information allowed for smooth transitions between resources. For example, instead of having to
hand out paper readout or worksheets, at the click of a button students have access to the reading
material and assessment. The Canvas homepage we used allowed for quick transition from
different resources, whether it is playing a video, then back to a reading, or having the students
pull read a text on their device while I read the same text aloud to the class. A glaring issue
arises if the internet is slow or down during a lesson. This hurdle presented itself periodically
throughout the year and typically resulted in either a full work stoppage or impromptu
discussions.
The technological advantage that was irreplaceable was the use of videos in the class.
Age-appropriate, engaging videos are few and far between, but they are gems that can explain
some content in great ways. Most lessons involved the use of at least one video. They generally
were between two and six minutes long, but there were occasions when a video was 10 to 30
minutes. Students typically used a guided note document to record information from the video.
This proved successful in keeping some students engaged with the video but often had mixed
results in information retention and synthesizing information.
Assessments are where the technological advantages shone. Whether informal or formal
assessment, the use of one-to-one iPads in the classroom increased accessibility and greatly
increases the tools a teacher has access to. My use of digital assessments in the class is most
regularly displayed on a Google Document page. This document would be accessible at the
bottom on a Canvas page attached to that day’s lesson. See Figure 11 for a students view of they
access an assignment..
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The first benefit to discuss regarding digital assessment is that of the teachers. The ease
of creating and grading digital assessments is unmatched by paper. Using the Canvas system
allows rapid grading of students’ assignments. This allowed quicker feedback on their
submissions and more up-to-date grading. I found that knowing each student always had access
to the assignment while at school eliminated any excuses as to why the assignments did not get
completed.
Another digital success was the implementation of websites like Slido, an interactive
question tool. I utilized Slido questions as Exit tickets for some of my lessons. This gave me
immediate feedback if students were meeting key learning targets. See Figure 13 for an example
of an exit ticket. This also provided data-driven planning.
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In Figure 14, 62% of the students that submitted a response to the exit ticket question
“Immigrants that came from Ellis Island were most likely from where?” The correct answer was
Europe. This data-informed me of two things. Firstly, I would need to spend more time the
following day reteaching this learning target. Secondly, if I were to teach this lesson again, I
would need to make serious changes in my lesson. The first adjustment I would make in this
lesson, while still keeping its general structure, would be an assessment on the Ellis Island
portion of content. This would allow for a clear distinction between the two Islands, and provide
a break from content presentation. A larger revamp of this lesson would entail extending the
lesson, one full day for Ellis Island and one full day for Angel island. The use of digital Exit
tickets like Figure 13, and Figure 14 improved my teaching practices with the feedback they
provided. They were easy to create and fit into my lessons well.
Brief Summary of Research Question 2 Data
My use of technology in the classroom mirrored my cooperative teachers' use of
technology in the classroom. With the only major split being my implementation of digital exit
tickets. The assessments that I created for these lessons worked well in ensuring each student had
access to their assignments whenever and wherever. The assessments could be printed out or
completed online, which was beneficial when technology failed. In regards to the research
questions, my use of technology did appear to enhance student learning, while my use of digital
assessment data did not prove to enhance student learning.
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Chapter 5
Discussion and Conclusion
The Action Research Project I conducted for my Licensure Program at Western Oregon
University proved to be the biggest challenge in my educational career. The Masters of Arts
Teaching program also proved to be the most introspective education I have received. These last
two years in the program have been the most transformative of my life in large part to the classes
I have taken and the student teaching experience but primarily due to becoming a father in 2021,
the program. While I do not believe being a parent makes you a better teacher. I do believe it
made me a different teacher than I would have been. It made my empathy for students who have
terrible home lives skyrocket. As a new father and a new teacher, the process of adapting to and
succeeding in this new world of education and parenting was bumpy, stressful, and both mentally
and physically exhausting.
The data I gathered from this Action Research Project provided an insight into my
planning process, implementation of lessons, and philosophy of teaching. My teaching strategies
did not dramatically change during my student teaching and Action Research Project. I did
improve, and refine my teaching skills though. My confidence increased and I felt more
comfortable in a classroom in front of students every day.
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Challenges
During my ARP I encountered some challenges that affected my research questions and
data, the first being a philosophical one. In my degree program the class I most identified with
was ED618: Teaching for Equity, Justice, & Agency, taught by Dr. Lin Wu. This class taught me
that I wanted to be a culturally responsive teacher. When I was informed of my placement in a
rural school, I was nervous about a staff climate that had not adopted culturally responsive
teaching principles. What I quickly learned was that would not be an issue at all.
One challenge that arose was that the identity of a culturally responsive teacher that I
wanted to achieve was based on the idea and education of myself being a White male teacher
working in a classroom of students of color. My students were 90% + White with strong
conservative values and beliefs. This complicated my research question of “How do I implement
Culturally Responsive Pedagogical Practices in the classroom?” The complication is, “How do I
implement culturally responsive pedagogical practices in a majority white classroom as a white
teacher?” One of my classes only had one student of color.
My plan before I made it into the classroom was to implement content that reflected my
students, anticipating a diverse curriculum for a diverse student body. My primary research
question still reflected that initial plan, to a fault. A secondary issue was in my reconciliation
with that fact I thought I could reframe the culturally responsive education I received to fit the
students that I had. A plan that I did not think I had the skills to implement properly. While I do
believe that culturally responsive teaching is applicable and necessary for all students, I hesitated
to commit to implementing culturally responsive practices for my body of primarily white
students. Also due to my lack of skills I feared that I would implement some techniques grossly
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incorrectly. Therefore I resigned to focus my analysis on the difficulty I faced with my original
research question.
The second challenge I faced within my primary research question involved an aspect of
Culturally Responsive Pedagogical Practices. Having high expectations of students is an
essential feature of Culturally Responsive Teaching. As explained to me by my cooperative
teacher, due to the learning loss from the Covid-19 pandemic, students get full points for the
submission of assignments. Most assignments were fill-in-the-blank notes. My cooperative
teacher and I would read most text narratives to the class. Typically, at the end of class, we would
go through each question to make sure the students had the right answer. Students would only
lose points if they did not attempt a question or submit an assignment at all. This proved difficult
to follow the guidelines of CRT because I could not push the students academically.
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Conclusion
Within the purview of my Action Research Project, I’ve concluded that I have made
improvements as a teacher since beginning my student teaching process. As a culturally
responsive teacher, my conclusion from the data analysis of my teaching practices I’ve
determined that I still need to refine my skills. The intent is there, but during the scope of this
research, I did not have the opportunities to truly implement a fully formed culturally responsive
curriculum. This project did present a breakthrough in my overall philosophy of teaching though.
My primary takeaway from my research into the active implementation, or attempts at
implementation, of culturally responsive teaching practices, was that I could not just be a
culturally responsive teacher. Instead of being my teaching style, culturally responsive teaching
must be a teaching tool I use. Like best practices of education, it requires a skilled educator
before successful implementation. My Action Research Project highlighted to me my narrow
skill set.
As a technology advocate, I learned through this research that I want to use less
technology in the classroom than I originally imagined. At least in the method that I saw and
used in the classroom, technology was more of a distraction, and hindrance due to technical
issues, and never truly enhanced learning in the methods we implemented. The use of technology
in the class made lesson planning easier. It made teaching easier and grading easier. It allowed
easier accommodations and differentiated assessments. But did my use of technology enhance
student learning versus paper materials? To that end, I have determined that student engagement
was higher when the lesson involved paper. The near sole use of technology for every lesson
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reduced its effectiveness and student engagement. Like culturally responsive teaching,
technology should be used as a tool and not all-encompassing.
The idea of many techniques in a toolbox is not a new metaphor for me. But with so little
experience in education, I did not have many tools in my toolbox. This process has added tools
to my skill set but I know there are many more tools that I need until I have a fully functioning
toolbox. Education is a field that requires continuous improvements, a teacher that does not
reflect and adjust is a teacher that will be left behind by their students. I have confirmed that I
was an educator who can reflect on and adjust my teaching. The prospect of having my
classroom try new tools and grow as an educator is exciting as I begin this journey.
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